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The fruits of a close reading process

Peter Jacoby


Presenter
Presentation Notes
Peter’s video: Close reads—Scopes Monkey Trial, Girl from Spirit Island, Australopithecus, Plutarch, Gift of the Magi, Gilgamesh





Presenter
Presentation Notes
Treadmill analogy: power of thinking you can do something (personal expectations—like Hattie research)—if your effort and attitude are positive. Sad sack teaching with close reading is sad sack teaching.
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Presentation Notes
What does this number mean to you? Effect size. Relationship, feedback, expectations by Hattie 2012


What does 1.44 mean to you?

-

Room number 163029



http://www.uccs.edu/lbecker/effect-size.html


Presenter
Presentation Notes
From Dr. Lee A Becker, University of Colorado Colorado Springs




Presenter
Presentation Notes
Analogy of shooting layups and self expectation—if you expect that you can make it, you are more likely to make it…it is an attainable goal. How this relates to testing and close reading. 

Examples:7th grade struggling reader and the room with the substitute


What we are going to do today...

Show you a powerful tool for your students’
earning, academic future, test taking, career,
ife...

Participate in the process as if you were a
student...experience it to learn it.

Gain background into the research and the
standards for a construct of close reading.

Have an amazing tool to use for teacher and
student engagement and growth.



p. 47 Curriculum Leadership, Strategies for Development and Implementation

Ralph Tyler

“ Tyler first gained professional attention through his participation as
research director of the Eight- Year Study, sponsored by the
Progressive Education Association to evaluate and systematize the
efforts of progressive schools to free their curricula from the
domination of the colleges. The curriculum results of the study were
summarized by Giles, McCutchen, and Zechiel (1942), who noted that
curriculum development and evaluation involved attention to four
basic issues: identifying objectives, selecting the means for attaining
those objectives, organizing those means, and evaluating the
outcomes. It seems apparent that their work influenced Tyler in his
preparation of the syllabus for the graduate course he was offering at
the University of Chicago. Itis this syllabus for Education 305 (Tyler
1950) that presents and explicates what has become known as the
“Tyler Rationale.”



| was fake reading....

Did anyone say to me...

| could tell you were really thinking and working
toward understanding this text.

| had evidence that you were trying to understand
everything you read.



Reading Is like a bowl of salad

Comprehension Connections, Bridges to Strategic Reading by Tanny MCGregor




Salad Bowl


Presenter
Presentation Notes
Set up with volunteers





Excerpt from Annie Dillard’s From An American Child


Presenter
Presentation Notes
Model of annotation


Results of the Salad Bowl

more than

e
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Read O



We three stood staggering, half blinded, coughing,
In an obscure hilltop backyard: a man in his
twenties, a boy, a girl. He had released our jackets,
our pursuer, our captor, our hero: he knew we
weren’t going anywhere. We all played by the rules.
Mikey and | unzipped our jackets. | pulled off my
sopping mittens. Our tracks multiplied in the
backyard’s new snow. We had been breaking new
snow all morning. We didn’t look at each other. |
was cherishing my excitement.

Excerpt from Annie Dillard’s From An American Child


Presenter
Presentation Notes
Literature teacher part


We three stood staggering, half blinded,
coughing, in an obscure hilltop backyard: a man In
his twenties, a boy, a girl. He had released our
jackets, our pursuer, our captor, our hero: he knew
we weren’t going anywhere. We all played by the
rules. Mikey and I unzipped our jackets. | pulled

off my sopping mittens. Our tracks multiplied In

the backyard’s new snow. We had been breaking

new snow all morning. We didn’t look at each &

other. | was cherishing my excitement b\(b
&

Again and Again- is a Notice and Note by Beers and Probst_ “Signpost” Q
Recurring images, events or words offer insight into character motivation or th , this question
encourages readers to speculate on insight. &



Presenter
Presentation Notes
What do you notice the author is doing? Why are these two words underlined?


Speaking and Listening Anchor Standards

Standard 1

Prepare for and participate effectively in a range of
conversations and collaborations with diverse partners,
building on others ideas and expressing their own clearly
and persuasively.



Find two or three vocabulary words essential
for the understanding of this passage.






Vocabulary

Tier 2 and Tier 3


Presenter
Presentation Notes
How to pick and how to use.








Anti-Annotator Alert

The three stories


Presenter
Presentation Notes
Big 8th grader—not going to annotate due to photographic memory, 4th grader who says that you need to annotate so someone else can see your thinking (not just reading), and the 2nd grader uses as a way to mark their confusion.




Presenter
Presentation Notes
We have shown the parts (trees) reading, annotating with discussion, vocabulary…


The Progression






ext Dependent Questions

Find two places that define the author’s
style in this piece.

What does this question make a student do?


Presenter
Presentation Notes
Worksheet on how to make them

3 parts to citation


ext Dependent Questions

Can you give an example of...

Template


Presenter
Presentation Notes
Write a question using the prompt
Share your question


3 parts to citation


Text Dependent
Questions



Presenter
Presentation Notes
template

 


Video Spirit Island


Presenter
Presentation Notes
Questions—check time


To find a complex text requires a more
comprehensive look at how we select the text
we ask our kids to read.

Think about the
A A actual words and
sentences in the text,
and their level of
difficulty.

Reader and Task Qualitative Quantitative-Lexile

The three lenses of text complexity


Presenter
Presentation Notes
Comment back to Peter and the need for challenging text and making meaning on the 1st read


Text Complexity

http://www.youtube.com/watch?v=SSfVXnoFEWU&hd=1


Presenter
Presentation Notes
http://www.youtube.com/watch?v=SSfVXnoFEWU&hd=1
First 7:46 of video






1. Quantitative
I'T+-@readabilityrand other scores of text complexity

often best measured by computer software.

2. Qualitative measures

— levels of meaning, structure, language
conventionality and clarity, and knowledge
demands often best measured by an attentive
human reader.

3. Reader and Task

— background knowledge of reader, motivation,
interests, and complexity generated by tasks
assigned often best made by educators
employing their professional judgment.



Presenter
Presentation Notes
Screencast if time warrants…http://www.youtube.com/watch?v=SSfVXnoFEWU&hd=1


Administrators perspective on text complexity

Brian McGeehan



After the Break


Presenter
Presentation Notes
Grade level handouts
Discuss each handout
Watch Grade 1 video
More testimonials if time
Q and A


Grade 1 Close Read



Grade Level Handouts

A Street Through Time (Grade 1-3)
Constitution (5-8)

Transfats (4-6)

Lizzy Bright (6-8)

Nothing Gold Can Stay (6-8)


Presenter
Presentation Notes
Talk about orchestra, math, share site, etc….


Closing Shot

http://elaccss.ncdpi.wikispaces.net/file/view/Standards%20Progression%20K-5.pdf/242438375/Standards%20Progression%20K-5.pdf
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For more information

Hattie’'s Research



How to develop high expectations for each student
1.44
Refers to students’ expectations for and beliefs in themselves. Involves students
predicting or self-reporting their grades. Implications: teachers need to provide
opportunities for students to be involved in predicting their performance.
“Making the learning intentions and success criteria transparent, having high, but
appropriate, expectations, and providing feedback at the appropriate levels is
critical to building confidence in taking on challenging tasks.”



Teacher-student relationships
0.72

Interestingly, “when students, parents, teachers and principals were asked
about what influences student achievement, all BUT the teachers
emphasized the relationships between the teachers and the students.”
“Building relationships implies agency, efficacy, respect by the teacher for
what the student brings to the class (from home, culture, and peers) and
recognition of the life of the student.”

Reciprocal teaching
0.74

Teaching cognitive strategies intended to lead to improved learning
outcomes. Emphasis on teachers enabling students to learn and use
strategies such as summarizing, questioning, clarifying, and predicting.
Dialogue between teacher and students around text. Students take turns
as teacher and lead dialogue to bring meaning to written word with
assistance to learn to monitor their own learning and thinking.



How to provide better feedback
0.75

Among most powerful of influences, especially when it is from the
student to the teacher. If the teacher is open to feedback
regarding what students know and understand, where they make
errors, when they have misconceptions, and when they are
disengaged, then they can respond accordingly. Feedback is
about providing information about the task performance. Effect
sizes from these studies show considerable variability, meaning
some forms of feedback are more powerful than others. Least
effective: programmed instruction, praise, punishment, and
extrinsic rewards. Feedback is more effective when it provides
information on correct rather than incorrect responses and when
it builds on changes from previous trials.



Vocabulary programs
0.67

Students who experienced vocabulary instruction
experienced major improvements in reading
comprehension and overall reading skills. Most
effective vocabulary instruction included providing
both definitional and contextual information,
involved students in deeper processing, and gave

students more than 1 or 2 exposures to the word
to be learned.
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